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THE ROLE OF THE PUBLIC SCHOOL SUPERV1SOR
IN THE DISSEMINATION OF EDUCATIONAL RESEARCH

c——

Educational Research: The Promise and the Product

The growth of the educational research ptofession has paralleled
the growth of federal aid to education. Beginning with the Elementary
and §econdary Act--1965, federal aid to education:i research and de-
velopment activities increased drastically through the late '60's and
_into the early '70's. Similar patterns of growth in federal aid were
also evidenced in thg R&D activities in other areas, such as'defense,
environment, transportation and crime prevention. In these othe£
areas, however, the growth in federal aid is continuing through the
mid '70's, while federal aid to education is on the wane.>

Many reasons have been presented for the decline in federal sup-
port for educational research and devélopment. Halperin (1975)
pointed out that the ESEA can be credited with mauy pusitive results,
‘ iscluding spctlighting the needs of children, promoting the ;ccount~
ability movement, recruiting quality personncel and moving toward
equality of cducation. However, in this present era of questioning
and disillusionment in many aspects of our contemporary society, the
ﬁublic is very skeptical of federal support for educational research
and development. DPublic education in general, as well as educational
R&D in particular, are especially vulnerable to criticism Secauée of
the key role that education is to play in the imptOVeﬁeﬁt;of society.
The extent of this role will of course be debatedvfo: yea;s;~hbwevef,
it has been implied that ESEA, as well aS'othe:‘fédetélﬁy‘fqn&éd'pro-

grams, have not been overly successful_ih»§Hc att§mb:jtd impfpvgy»




society. Most specifically, present data tend to indicate that the
| overall academic performance by students participating in chésé

various progiams has not been raised as some may hkave expected
(alperin, 1975). Brademas (1974) indicated that many members of
Congress are uncertain about the meaning and value of educational
research. Evans (1974) blames this type of attitude on the lack of
an appropriate evaluation of the various programs. Without such
evaluations, decisions made for initiating, continuing or terminating
these ptogramslatc somewhat lacking In c[fcétlvcncss. Those who make
these decisions are at fault for theit.shallow judgment, while the
R&D community is at fault for not being more concerned with the pro-
duction of evaluation results. .

It secems that educators and laymen alike have relied too heavily
upon "Timpane's Law':

+ . . if therc is ecnough interest in some problem to

support a major social experiment, then the interest

will be so great that no one will be willing to wait

for the conciusion of the experiment before passing

legisiation to implement a national program (Evans,
1974; Timpane, 1970):

This tendency of people to operate by Timpunc'; Law supersedes all
logical processes, especially in the case where research results are
unpleasant for the decision-maker. However, proper use of results
by the decision-maker is paramount in order }o change the public
sent iment tﬁward cducation and educatlonal R&D.

Three major shortcomings of educatlonal RS&D In thc‘lmpfovcmcut'
of educational practices have been puintcd out by Kiuusmclér (1572).._

The first of these is the expentation of too much too,quickly,' Whilef“‘

this is a common shortcoming in all R&D activitieﬁ;iedgéqtibndlfR§D',"
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was most certainly no exception. Overnight results in improving the
academic performance of schéol :hildren participating In the various
programs was given an unrealistically high priority.

A second shortcoming was the initial lack of éxperience in R&D
activities by the education profession. Since 1965, much experience
has been gained; however, much more experience will be necessary.

The third, and perhaps the most impurtant, shortcoming of educa-

‘tional R&D has been the problem of poor communication, both internal

and external. In the early years of increased federal support, the
major emphasis was on R = Research and D = Development with limited
c&nsidctation given to U = Dissemination. The luck of cmphasis on
dissemination has been gidely documented. It would therefore seem
pParamount to consider not only R&D activities but alsoc the dissemina-
tion of the results of thesc activities (i.e., RSD&D) in order to

broaden the support for .coniinued federal aid to education.

Educational RSD Versus Educational R&DSD

Those involvc& in the educntloﬁal R&D activities have been some-
what separated from the actual practitioners of education--the
teadhets-ewith little communication between the two groups. Morgan
(1968) pointed out that the typical classroom teacher is relatively
unfamiliar with the educational R&D activities funded by the federal
government. Under this condition,‘it is virtually impossible for
the teachers to benefif from the R&D activities.; It is hypothesized

that thtougﬁ concerted dissemination activities a closer link between

educational researchers and practitioners would bte possible as well

as beneficial to both groups. This alliance, however, would be

S
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possible only with the ptoéer clinate of acceptance from both groups
(Lovkless, 1966). Such a climate would involve teachers, administraf
tors and school board members not gnly tolerating R&D activities but
also encouraging them and becoming actiVely involved. Researchers,

on the othef hand, must be willing to confide in the practitioners

and to work with them. This type of working relationship is essential
to the growth aud the maximization of RSD activities. It would pro-
vide the researchers with knowledge of the problems which are the

major concerns of the practitioners and would also provide an easily

acceptable research setting for gathering pertinent information.

- The practitioners would be able to work cooperatively toward solutions

of these problems and would gain a clearer understanding of the re-
search process.

In theory, the idea of a working and communicative relationship
between the researcher and the practitioner soundsg very promising.
The process of obtaining research data end providing feedback of re-
sults as a method of using reseatch.findings to solve actual educa-
tional problems would be invaluable to both parties (Baldridge, et al.,
1974) . However, the classroom teacher is usuaily burdened with day-
to-day teaching responsibilities and does not have time to seek'out
research results and/or assist in the design of elaborate research
studies to solve classroom pgobléms. The quallfivd/uxpc;(cuccd (or
even inexperienced) educational researcher is generally not readily
available at the appropriate time for the di5seminntfnn/déﬁigﬁ.ﬁssis-
tance. Hence, the feasibility of this working :cjntionshipiis gfeatly

reduced.
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It is the purpose of this paper to explore a possible alternative
to the dilemma of how the researcher and the practitioner can share
and use the results of educational R&D activities. This alternative
relies upon the utilization of already established personnel within
the school divisions--the instructional supetvisors-—performing their
duties in a little different context. Most specifically, the instruc-
tional supervisor will be considéted as the key link between the re-

searcher and the practiticner in the dissemination of the resulls of

educaticnal R&D activities.

Educational Research and the Instructional Supervisor

The public school supervisor has historically been expected tc
perform the following functious:
(a) providing leadership for developing, improving,
and maintaining effective learning opportunities
for children and youth--which means giving atten-
+ion to content selection, teaching ~thods,

materials and evaluation, both inside and outside
the classroom;

(b) providing leadership in designing effective ways

of working with teachers and other members of

the school staff to achieve the first function

(Whittier, 1969).
In general, the actual duties of the supervisor vary from one school
division to another and are not necessarily consistent within a
single school division. This inconsistency is somewhat a function of
whether the supervisor is in a staflf or line position and ol the
degreec of authority he actually holds. The resulting confusion 1s

< .

existent in the minds of the supervisors, as well as those with whom

they work directly (Marchak, 1970; Prigmore, 1969). Thus it'wouidf

appear that an important first step would be to‘cinrify ;hoirolc of
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the supervisor, specifically as it relates to the dissemination of
educational R&D aciivities.

In clatifyihg the role of the instructional supervisor, it might
be necessary initially to consider the experimental and academic
qualifications for this role. Regarding the former, it is impcrutiyc
for the supervisor to have had several vears of cxperience as an
eifective teacher and in those years to have been recognized for In-
structional effectiveness. The academic qualifications vary f{rom
state to state; huwgvef, the contemporary supervisor most probably
holds the minimum of a master's degree. This minimum requitc@ent is
presently being raised as a result of legislation in various states.
Such legislation, implemented through the rcspeé;ivc state departments
of educétion. requires the school divisions to encourage their super-
visory staff to phrsu& more advanced degrees. These requirements
could be met through courses and intetn;hip e#pcricnccs in enrriculum
develnpment, insttuctional'planning, administration, educational
psychology/learning theory, rescarch and evaluation, as well as sub-
stantial work in a subject area.  The research and evaluatlon courses/
internship experiences would be important components of this advanced
preparation, if one of the supervisor’'s responéibilities'is to dis-
seminate results of educational R$D activities. Such expetienées |
-should provide the supervisor with an understanding of the nature of
‘the tesegtch ptocess;'with the necessary skills Co-be a more efficient‘
consumer and dis#ominator of research [indings; and with the nccéssdty

skills to partic1pate in rese atch invest:gncion w;ch more: highly

trained educational researchers and to become a member of the evalua~ S

tion team for evaluating ptograms under his Jutisdictlon.
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With regard to Whittier's tweo general functions of the instruc-
tional supervisor, thelwell-qualified instructional supervisor would
be abie ﬁo perform these roles more effectively if he also acts as
the disseminator of the results of ‘educational R&D ac;ivities.
Althodgh the contemporary supervisor has rarely taken a leading role
in educatiﬁn&l research, development and dissemination (Marchak, 1970;
- Prigmore, 1969}, Vilsom et al. (1969) suggest that the ;upervisoty'
role is ready for new dimensions; and they mention the area of R&D&D
as a possibility. )

The R&D&D role fot the instructionsl supervisor is quite logical.
The supervisor is responsible for '"developing, imptoQing and main~
taining" gffectiﬁe learning environments and thereby is responsible
for providing suggestions to teachers and administrators rcgétding
the most elfective methods to accomplIsh these tasks. Within Lhiu
tesponsibility.would be the possibility of conducting modest rescarch
-investigations directed toward solving very important and pressing
problems of the classroom teachers wi;hin‘the school divisioﬁ, without
regard for the need fof widespread genefalizations.. With the appro-
priéte researchfévaluatton s#ills along with the encﬁufageﬁent of the
decision-makers in the school division, thékinstrucﬁional,supetvisor
potentially can close the gap betwsen the educationai R&D community
and the educational practitioner.

As wasg mentioned above, the teachers are usaally vlunésr to the
real problems in education and thus arg.cﬁé greatest potghtial users
of the results of nducafiénal research. Howevet; thcitéﬁéhcrs are

also usually the least informéd in this regard.  The instructional’

 ; s;?
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supervisor, as an educational lealer for the vespective subject area
teachers, is in an advantageous position to p. ide the teachers with
the most relevant and current researcin findings. This disseminaéion
function could greatly enhance communication among the various con~
stituencics of the educational community and could also provide a
means for improving the educational opportusnities for children.

As an.educational léadet, the inslructional supervisor is in a
position to provide both formal and iﬁformal in-scrviteitralhlng for
teachers. The above discussion has been primarily oriented téward
the informal aspects of the potential in-service opportunities for
teachexs. More formal in-service activities could potentially in-
volve structured courses/programs developed and directed by the
surervisor. With the growiug’tgend for school divisions to give
Contnuing Education Units (CEU) for such courses, the schon! divi-
sion is afforded trhe opportunity to provide in-service activities
oriented COward.the special needs of the division, with the activities
being ditected by.;ocal peréonnel. These formal in—serviée activities
could be designed to disseminate the most current and relevant ;e—
search findings. Chandler (1972) found that utilization of eddcé~
tional research findings was most effective‘whcn tied to in-service
training programs. Thus, with these tyﬁes of-oppottunitieS’évailable
(assuming that suéh.in—ecryicc activ];igs would_hbvcpcuurugédvhy the
school division), ;he inasrucciﬁﬁal supervisor coul&,possibly‘be‘very,
etfective as the disseminator of educatzonal research findings. |

Teacher t;sisLdncc is a fncc01 which caunot bo ovcrlookcd

Despite all attempts to provide xnfurmaLzon ol new vahuds.Jud

materlals for instructional inptovement, some. teachers are reluctant
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to consider anything new and/or different or to give any credibility
to research findings. Additionally, some teachers fail to accept the
supervisor as an instructional leadét, due to the previously mentioned
ptoblem>of role definition. However, if the supervisor assumed the
role of a non-threatening, genuinely-interested aid to the teacher

and demonstrated knAwledge of and appreciation for current reseacch
findings, the-teachct# would more likely accept the assistnnc; of the
supervisor with little cor no difficulty.

As previously indicated, teachers arce usually the least in-
formed regarding the results of educational R&D activities. This is
not Fo say, however, that they are not interested. In fact, van der
Eyken (1965) found that teachers often want someone to provide them
with such results. Other studies show that the neea has not been met
due to the soumetime esofetic natﬁte of research teportg éklaUSmciet,
1372). This problem can be overcome through the redefinition of the .-
role of the supervisor. In this‘tedefinition, the supervisor éould
be wade responsible for teading:and interpreting cﬁrtent and relevant
research findings. McElhinney (1968) suggested that the supérvisor'
be assigned time to read, intcrbtct andvsynthesizc the results and
disseminate these results to the teachers. Such a strafégnyOuld’ip-
volve a regularly schedﬁied in—service'ptogrém, as welllas7a‘pdblica-
tion which would include apusasy;t§~tead summary offtésearchJ%epprtg;i
Bassett (1974) suggested that sﬁchAa;pubiicatiépbwéh]d\bc quffe:help;;i' [
ful for the teacﬁers as‘cbmbatedlto thc.higﬁiy‘tdghhiuai-ﬁrpi»;¢s thét
appééi ih most professional joutnals._ B | B

In summary, the dhovc-discdés{oh'hns‘dcnI;Vwith étnéw,putéﬁF181 jf;

role for the pnblic‘Sbhubl instt§étjbnh1;sﬁﬁcfv' fr;:,Thls“ﬁgwjyn1ua»“”

O
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has generally been referred to as that of a disseminatotlof research
results. In actuality, it would go beyond just the role of an
informal/formal disseminator. The requirements for skills in
research/evaluation methodology are apparent, as is the ability to
develop and direct formal in-service training programs and to prepare
appropriate dissemination documents which would pfesenc.reseatch
findings in an easy-to-read and concise format. With these new re-
sponsibilities, the instructional supervisor would indécd assume the
role of an instructional leader in the school division. Another im-
portant tesulg of assuming these new roles would be the bridging of the
gap between the educational researchers and the practitioners.
Bridging this gap is the key Lo a move effective relallunship between
' the educational researcher and the practitioner and is considered a
most necessary step in atﬁempving to achieve the real goal of educa-

tion--the best possible educational experience for today's youth.

-
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